
	  1st	  	  	   	  MATH: Number Sense 
1.NS.1 

Count to at least 120 by ones, fives, and tens from any given number. In this range, read and 
write numerals and represent a number of objects with a written numeral. 

 
Scale 
Score Scale Sample Task 

4 
The student will be able to find mentally 
10 more or 10 less than a given two-digit 
the number without having to count, and 
explain the thinking process used to get 

the answer. (1.NS.5) 

Given a two-digit number within 120 ask 
student what is 10 more and 10 less. 

3 

The student will be able to count to at 
least 120 by ones, fives, and tens 

from any given number AND in this 
range, read and write numerals AND 
represent a number of objects with a 

written numeral. 

Oral counting, without a hundreds chart, 
by ones, five, and tens to at least 120 
from any given two-digit number AND 
write the numeral AND represent with 

objects.  

2 
The student will be able to count to at 
least 120 by ones, fives, and tens from 

any given number. 

Oral counting, without a hundreds chart, 
by ones, five, and tens to at least 120 

from any given two-digit number. 

1 The student will be able to count to at 
least 100 by ones and tens. (K.NS.1) 

Oral counting, without a hundreds chart,  
by ones and tens to at least 100 

0 Even with help no skill of understanding 
is demonstrated. 

 

 
 
 

Recording Sheet 1.NS.1 
 

 
 

 CFA/ Sample 
Task Attempt 1 Attempt 2 Attempt 3 Attempt 4 CSA 

Date 
 
 

 
 

 
 

   

Score 
      

Comment 

      



	  1st	  	  	   	  MATH: Number Sense 
1.NS.6 

Show equivalent forms of whole numbers as groups of tens and ones, and understand that 
the individual digits of a two-digit number represent amounts of tens and ones.                                                                                                 

Scale 
Score Scale Sample Task 

4 
The student will be able to compare 2 
two-digit numbers when given various 
forms of a number made with tens and 

ones using place value language.  

Give the students a picture of 4 tens and 
6 ones AND a picture of 3 tens and 29 

ones.  Ask them to explain. 

3 

The student will be able to show 
equivalent forms of whole numbers as 

groups of tens and ones, AND 
understand that the individual digits 

of a two-digit number represent 
amounts of tens and ones. 

Give students a two-digit number and 
have them make that number using unifix 
cubes.  Now ask them to make it another 
way.  For example: 23 (2 tens and 3 ones 

or 1 ten and 13 ones).  DO NOT USE 
BASE TEN BLOCKS 

2 

The student will be able to identify how 
many tens and ones are in a two-digit 

number. 

Have students make a number using 
unifix cubes, tallies, or lines grouped as 
tens. 

 
How many tens? How many ones?  

1 

The student will be able to understand that 
10 can be thought of as a group of ten ones 

— called a “ten.” Understand that the 
numbers from 11 to 19 are composed of a 

ten and one, two, three, four, five, six, seven, 
eight, or nine ones. Understand that the 

numbers 10, 20, 30, 40, 50, 60, 70, 80, 90 
refer to one, two, three, four, five, six, seven, 

eight, or nine tens (and 0 ones). (1.NS.2) 

 
c) What number does the model below 

show?   

 
b) Draw a picture like the one above to show 

the number 17.  
 

c) Draw a picture like the one above to show 
the number 60.  

0 Even with help no skill of understanding 
is demonstrated. 
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	  1st	  	  	   	  MATH: Number Sense 

1.NS.4 
Use place value understanding to compare two two-digit numbers based on meanings of the tens 

and ones digits, recording the results of comparisons with the symbols >, =, and <. 
Scale 
Score Scale Sample Task 

4 
The student will be able to compare 2 
two-digit numbers when given various 
forms of a number made with tens and 

ones using place value language. 

Give the students a picture of 4 tens and 
6 ones AND a picture of 3 tens and 29 

ones.  Ask them to explain. 

3 

The student will be able to compare two 
two-digit numbers based on meanings of 

the tens and ones digits, recording the 
results of comparisons with the symbols 

>, =, and <. 

Have students compare 2 two-digit 
numbers using place value language and 

record using the symbols >, =, <.  For 
example,  62 >32 because 62 has ____ 

more tens than 32.  83=83 because both 
number have the ______ number of tens 

and ones. 

2 

The student will be able to identify how 
many tens and ones are in a two-digit 

number.   

Have students make a number using 
unifix cubes, tallies, or lines grouped as 
tens. 

 
How many tens? How many ones?  

1 

The student will be able to understand 
that 10 can be thought of as a group of 
ten ones — called a “ten." Understand 

that the numbers from 11 to 19 are 
composed of a ten and one, two, three, 
four, five, six, seven, eight, or nine ones. 
Understand that the numbers 10, 20, 30, 
40, 50, 60, 70, 80, 90 refer to one, two, 

three, four, five, six, seven, eight, or nine 
tens (and 0 ones). (1.NS.2) 

 
a) What number does the model below 
show?   

 
b) Draw a picture like the one above to show 

the number 17.  
 

c) Draw a picture like the one above to show 
the number 60.  

 

0 Even with help no skill of understanding 
is demonstrated. 
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	  1st	  	  	   	  MATH: Computation 
1.CA.2 

Solve real-world problems involving addition and subtraction within 20 in situations of adding to, taking from, 
putting together, taking apart, and comparing, with unknowns in all parts of the addition or subtraction 

problem (e.g., by using objects, drawings, and equations with a symbol for the unknown number to represent 
the problem). 

1.CA.3 
 Create a real-world problem to represent a given equation involving addition and subtraction within 20. 
Scale 
Score Scale Sample Task 

4 

The student will be able to solve real-
world problems that call for addition of 

three whole numbers whose sum is 
within 20. (1.CA.4) 

Students will solve by using objects, drawings, 
and equations with a symbol for the unknown 

number to represent the problem. For example: 
Alex has 5 blocks, Bob has 3 blocks, and Stacy 
has 4 blocks.  How many blocks do they have 

altogether?  Mary had 6 pencils.  Her mom gave 
her 2 more and her brother gave her 7 more.  

How many pencils does Mary have now? 

3 

The student will be able to solve real-
world problems involving addition and 
subtraction within 20 in situations of 

adding to, taking from, putting together, 
taking apart, and comparing, with 

unknowns in all parts of the addition or 
subtraction problem AND create a real-

world problem to represent a given 
equation involving addition and 

subtraction within 20.  

Students will solve by using objects, drawings, 
and equations with a symbol for the unknown 

number to represent the problem.  For example: 
Steve had 15 mints.  He gave 6 of his mints to Jill.  

How many mints does Steve have now?  
Tom had 6 baseball cards.  His mom gave him 7 

more.  How many cards goes he have now? 
Sam has 9 cans.  Her mom gave her some more.  
Now she has 14.  How many cans did her mom 

give her? 
Kim has 8 stickers.  Jan has 3 stickers.  How 
many more stickers does Kim have than Jan? 

AND 
Create a real-world problem for 12+5=17 
Create a real-world problem for 14-6=8  

2 

The student will be able to solve real-
world problems involving addition and 
subtraction within 20 in situations of 
adding to, taking from, putting together, 
taking apart, and comparing, with 
unknowns in all parts of the addition or 
subtraction problem OR create a real-
world problem to represent a given 
equation involving addition and 
subtraction within 20.  

Students will solve by using objects, drawings, 
and equations with a symbol for the unknown 

number to represent the problem.  For example: 
Steve had 15 mints.  He gave 6 of his mints to Jill.  

How many mints does Steve have now?  
Tom had 6 baseball cards.  His mom gave him 7 

more.  How many cards goes he have now? 
Sam has 9 cans.  Her mom gave her some more.  
Now she has 14.  How many cans did her mom 

give her? 
Kim has 8 stickers.  Jan has 3 stickers.  How 
many more stickers does Kim have than Jan? 

OR 
Create a real-world problem for 12+5=17 
Create a real-world problem for 14-6=8  

1 
The student will be able to understand the 
meaning of the equal sign, and determine if 
equations involving addition and      
subtraction are true or false.  (1.CA.6) 

Which of the following equations are true and 
which are false?  

6 = 6, 7 = 8– 1, 5 + 2 = 2 + 5, 4 + 1 = 5 + 2 
(student may use objects or drawings) 

0 Even with help no skill of understanding is 
demonstrated. 

 



	  1st	  	  	   	  
 

Recording Sheet 1.CA.2/1.CA.3 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 CFA/ Sample 
Task Attempt 1 Attempt 2 Attempt 3 Attempt 4 CSA 

Date  
 

 
 

 
 

   

Score 
      

Comment 

      



	  1st	  	  	   	  MATH: Computation 
1.CA.1 

Demonstrate fluency with addition facts and the corresponding subtraction facts within 20. Use 
strategies such as counting on; making ten (e.g., 8 + 6 = 8 + 2 + 4 = 10 + 4 = 14); decomposing a 

number leading to a ten (e.g., 13 – 4 = 13 – 3 – 1 = 10 – 1 = 9); using the relationship between 
addition and subtraction (e.g., knowing that 8 + 4 = 12, one knows 12 – 8 = 4); and creating 

equivalent but easier or known sums (e.g., adding 6 + 7 by creating the known equivalent 6 + 6 + 1 
= 12 + 1 = 13). Understand the role of 0 in addition and subtraction. 

Scale 
Score Scale Sample Task 

4 
The student will be able to solve addition 

AND subtraction problems with 3 
addends, within 20, with accuracy AND 

efficiency AND flexibility. 

Given 2 addition and 2 subtraction 
problems, within 20 and 3 addends, 
students will solve with accuracy, 

efficiency, AND flexibility and explain. 

3 

The student will be able to demonstrate 
fluency with addition facts AND the 

corresponding subtraction facts within 
20. Use strategies such as counting on; 

making ten decomposing a number 
leading to a ten using the relationship 

between addition AND subtraction AND 
creating equivalent but easier or known 
sums AND understand the role of 0 in 

addition and subtraction. 
 

Given an addition problem within 20, 
student will solve with accuracy and 

efficiency and explain 2 ways to solve. 
Given a subtraction problem within 20, 

student will solve with accuracy and 
efficiency and explain 2 ways to solve. 

 

2 
The student will be able to solve addition 
AND subtraction problems within 20 with 

accuracy AND efficiency. 

Given 2 addition and 2 subtraction 
problems, within 20, students will solve 
with accuracy and efficiency (no more 

than 4 min). 

1 
The student will be able to solve addition 
AND subtraction problems within 20 with 

accuracy. 

Given 2 addition and 2 subtraction 
problems, within 20, students will solve 

with accuracy (no more than 4 min). 

0 Even with help no skill of understanding 
is demonstrated. 
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	  1st	  	  	   	  MATH: Computation 
1.CA.5 

Add within 100, including adding a two-digit number and a one-digit number, and adding a two-
digit number and a multiple of 10, using models or drawings and strategies based on place value, 
properties of operations, and/or the relationship between addition and subtraction; describe the 

strategy and explain the reasoning used. Understand that in adding two-digit numbers, one adds 
tens and tens, ones and ones, and that sometimes it is necessary to compose a ten. 

Scale 
Score Scale Sample Task 

4 
The student will be able to create, 

extend, and give an appropriate rule for 
number patterns using addition within 

100. (1.CA.7) 

Give students a number pattern using 
addition and describe the rule (Example: 

35, 40, 45, 50, 55, ____, ____).  Have 
students create their own number pattern 

and explain the rule. 

3 

The student will be able to add within 
100, including adding a two-digit 

number and a one-digit number, and 
adding a two-digit number and a 
multiple of 10, using models or 

drawings and strategies based on place 
value, properties of operations, and/or 
the relationship between addition and 
subtraction; describe the strategy and 

explain the reasoning used. Understand 
that in adding two-digit numbers, one 

adds tens and tens, ones and ones, and 
that sometimes it is necessary to 

compose a ten. 

Given a two-digit number (63) and a 
multiple of ten (30) the student will add 
these numbers and explain their answer 
(thinking about the composition of place 

value; tens with tens and ones with 
ones). *THIS IS NOT THE SCA (Standard 

Computational Algorithm) 

2 

The student will be able to add within 
100, including a two-digit number and a 
two-digit number multiple of ten, using 

models or drawings and strategies based 
on place value, properties of operations, 
and/or the relationship between addition 

and subtraction. 

Given a two-digit number (37) and a 
multiple of ten (20) the student will add 

these numbers and answer. Student can 
use models and drawings to solve. 
*THIS IS NOT THE SCA (Standard 

Computational Algorithm) 

1 

The student will be able to add within 
100, including a two-digit number and 

one digit number, AND a two-digit 
number with a ten, using models or 

drawings and strategies based on place 
value, properties of operations, and/or 
the relationship between addition and 

subtraction. 

Given a two-digit number (42) and a one digit 
(5) the student will add these numbers and 
answer.  Given a two-digit number (24) and 
ten (10) the student will add these numbers 
and answer. Student can use models and 
drawings to solve. (You can start with the 

one digit) 
*THIS IS NOT THE SCA (Standard 

Computational Algorithm) 

0 Even with help no skill of understanding 
is demonstrated. 
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	  1st	  	  	   	  MATH: Geometry 
1.G.1 

 Identify objects as two-dimensional or three-dimensional. Classify and sort two- dimensional 
and three-dimensional objects by shape, size, roundness and other attributes. Describe how 

two-dimensional shapes make up the faces of three-dimensional objects. 
Scale 
Score Scale Sample Task 

4 
The student will be able to use two-

dimensional shapes or three-dimensional 
shapes to create a composite shape, and 
compose new shapes from the composite 

shape.  (1.G.3) 

Give student 7 tangrams pieces. Using 2 
or more tangrams pieces reassemble to 

make 2 or more composite shapes. 

3 

The student will be able to Identify 
objects as two-dimensional or three-

dimensional AND classify and sort two- 
dimensional and three-dimensional 

objects by shape, size, roundness and 
other attributes AND describe how two-

dimensional shapes make up the faces of 
three-dimensional objects. 

 Give student paper shapes (2D) AND 3D 
shapes. Have them describe them by shape, 

size, roundness, etc.  Also, have them 
describe the shapes that make up the faces 
of three-dimensional objects.  Have explain 
the defining attributes of the 2D versus 3D 

shapes. 
Given the following shape ask the student 
what makes up the faces of that shape: 

 

2 

The student will be able to distinguish 
between defining attributes of  

two-dimensional shapes (e.g., triangles are 
closed and three-sided) versus non-defining 

attributes (e.g., color, orientation, overall size) 
AND create and draw two-dimensional 
shapes with defining attributes. (1.G.2) 

Give students different squares and some 
other shapes.  Ask them these questions: 

What do all of the squares have in common? 
What makes them different from the figures 
that are not squares?  What is true for some 

but not all of the squares? 

1 
The student will be able to identify objects as 
two-dimensional and three-dimensional AND 
describe how two-dimensional shapes make 

up the face of three-dimensional objects. 

Give student paper shapes (2D) AND 3D 
shapes. Have them describe them by shape, 
size, roundness, etc.  Also, have them sort by 
which are 2D and which are 3D. 

0 Even with help no skill of understanding is 
demonstrated. 
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	  1st	  	  	   	  MATH: Measurement 

1.M.2  
Tell and write time to the nearest half-hour and relate time to events (before/after, shorter/longer) 

using analog clocks. Understand how to read hours and minutes using digital clocks. 
 

Scale 
Score Scale Sample Task 

4 
The student will be able to tell and write 
time to the nearest five minutes from an 
analog clock AND differentiate between 

AM and PM activities.  

Show students a time, on an analog 
clock, to the nearest five minutes.  Have 
them write the time and relate an event 
that happens at that time using them 

terms am and pm. 

3 
The student will be able to tell and write 
time to the nearest half-hour AND relate 
time to events using analog clocks AND 

understand how to read hours and 
minutes using digital clocks. 

Show students a time, on an analog 
clock, to the nearest half-hour.  Have 

them write the time and relate an event 
that happens at that time. 

2 
The student will be able to understand 
how to read hours using analog clocks. 

Given an analog clock, with the time to 
the hour, the student will correctly read 

the time.   

1 
The student will be able to understand 
how to read hours and minutes using 

digital clocks. 

Given a digital clock, with the time to the 
hour and minute, the student will 

correctly read the time. 

0 Even with help no skill of understanding 
is demonstrated. 
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	  1st	  	  	   	  
 

MATH: Data Analysis 

1.DA.1 
 Organize and interpret data with up to three choices (What is your favorite fruit? apples, bananas, 

oranges); ask and answer questions about the total number of data points, how many in each 
choice, and how many more or less in one choice compared to another. 

Scale 
Score Scale Sample Task 

4 
The student will be able to draw a bar 

graph to represent a data set with up to 
four choices AND ask AND answer 

questions about the total number of data 
points.  

Have students create a bar graph using 
data either from a chart or collecting 

data.   Then, have them ask and answer 
questions about the total number of data 

points.   

3 

The student will be able to organize AND 
interpret data with up to three choices; 
ask AND answer questions about the 

total number of data points, how many in 
each choice, AND how many more or 

less in one choice compared to another. 

Give students a simple bar graph.  Have 
them organize the information into a chart 

using tallies, pictures, or numbers.  Students 
will ask AND answer questions about the 
total number of data points, how many in 

each choice, AND how many more or less in 
one choice compared to another. Then, they 

will create their own question about their 
chart. 

2 

The student will be able to organize AND 
interpret data with up to three choices 
AND answer questions about the total 

number of data points how many in each 
choice, AND how many more or less in 

one choice compared to another. 

Give students a blank chart.  Teacher will 
give students information to organize into 

their chart using tallies, pictures, or numbers.  
Then, they will answer questions about the 
total number of data points how many in 

each choice, AND how many more or less in 
one choice compared to another. 

1 
The student will be able to interpret data 

with up to three choices AND answer 
questions about the total number of data 

points. (K.DA.1) 

Given a bar graph students will answer 
general questions about the data 

(example: Which one has the most? 
Which one has the least?) 

0 Even with help no skill of understanding 
is demonstrated. 
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